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CHAPTER 1

Pedagogies 
of Place

Indoor Spaces

What is so special about place? Think about 
the places that are special to you. See if you 
can identify the reasons for this. Is it because 
of the people you spent time with there or do 
you have fond memories of growing up and a 
sense of being nurtured in this place? Were 
there wonderful smells or beautiful scenery 
or were the experiences there exciting?



Also consider places you don’t like. Is this dislike due 
to noise, too much visual stimulation, smells of  
pollution, uncomfortable furnishings, unpleasant  
people or experiences or lack of anything to do there?

Children experience these feelings, affinities to or  
dislike of spaces as well but often very young children 
are not able to articulate what it is that they don’t like 
or why? Spaces that we feel good in or feel connected 
to are those that match our needs for activity,  

exploration, stimulus, aesthetic appreciation and 
sense of security and belonging. Look at the gallery of  
photographs on the previous page. What do these 
spaces offer to children? What kinds of experiences 
might they engage in while in these spaces. Is there 
scope for individual play, small  and 
large group gatherings? How can you 
make sure that the spaces you create 
for children will be welcoming? What 
kind of pedagogies do they represent?

Now consider universal design  
elements. What considerations do you need to attend 
to in order to ensure children of all abilities are able to 
enjoy the spaces you provide? As Darragh (2007. P. 
168) says ... ‘it is the responsibility of each professional 
to make sure that the range of unique and individual 
needs children bring to early childhood environments 
are met and enhanced’. Universal Design for Early 
Childhood Education (UDECE) includes the following 
components:

1. Children, families, and professionals have diverse 
needs and goals. Each early childhood professional, 
child, and family brings to the early childhood  
environment a variety of needs, preferences, 
strengths, and ways of viewing and interacting with 
the world. Further, each individual professional, 
family, and community have diverse needs and 
goals regarding the care and education of young  
children;
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Spaces for climbing and spaces to hide or be up high

Gallery 1: Spaces that vary in size, form and function. 10 Images 
from Childspace Kindergartens, Wellington, New Zealand

Click with Mouse 
for directions



2.Classroom communities have diverse needs and 
goals. Each classroom community is as unique as 
the children who inhabit it, and therefore presents 
diverse needs, challenges, and strengths;

3. The field of early childhood education has diverse 
needs and goals. The uniqueness that children,  
families, and professionals bring to early childhood 
education creates the need for a field that is flexible 
and diverse in both its offerings as well as its  
professional opportunities.

4. Community, society, and culture have diverse needs 
and goals. The social and cultural context that early 
childhood education occurs within is shaped by  
politics, economics, expectations, and standards for 
the education of children. (Darragh 2007. P. 168)

Let’s look at how space and pedagogies work together. 
The ways in which an educator arranges an indoor or 
outdoor environment and the resources provided give 
a strong indication of the pedagogies and the  
curriculum approach that is being used. For example:

Using an approach influenced by socio-cultural  
theories the pedagogies employed would see the  
environment as relatively stable with new elements 
added at various times to meet the interests and  
support the current explorations that children are  
engaged in. The environment would reflect flexibility 
in planning with open-ended and culturally responsive 
resources and indicate the educator as a co-learner. 
There would be spaces for small groups, meetings of 
larger groups of children and perhaps an art studio for 
children to self-select the multiple ways of expressing 
their meaning making (Arthur et. al, 2012).

In a setting that is influenced by childhood sociology 
perspectives the pedagogies inherent in the  
environment might include spaces designed and  
resourced according to the children’s suggestions and 
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This kindergarten has a variety of spaces and resources. 
How  might it meet the needs of children and families with 
diverse needs?

Movie 1: Lorien Novalis Kindergarten



wishes. Resources that represent 
provocations to promote inquiry 
and problem solving would also 
be regular features and space for 
them to engage in group actions 
and individual activities will be a 
focus.

A setting embracing a Reggio Emilia approach will  
include pedagogies that support complex inquiry and 
make visible the meanings that the children make 

from their work. Documentation is a key feature of 
this environment with the children encouraged to  
include their voice in what and how their understand-
ings are represented. The aesthetics of a Reggio Emilia 
setting are often colorful and textural and with clear 
affordances to indicate or promote particular types of 
exploration and activity. The atelier or educator  
supported art studio is an example of this.

REVIEW 1.1 Quiz

Check Answer

Question 1 of 4
What is one of the key characteristics that 
supports connection with a place or envi-
ronment?

A. Arriving on time for all activities?

B. Arriving on time for all activities?

C. A large variety of activities for chil-
dren?

D. Universal design principles that 
are inclusive of all the children 
and families?
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This is real food and real appliances

Gallery 2: These images are from Auchlone and  
Whistlebrae Nature Kindergartens in Perthshire Scotland. 
They are operated by Clare Warden at Mindstretchers TM

Click with Mouse 
for directions



CHAPTER 2

Outdoor 
Spaces

Outdoor spaces include:
• School playgrounds
• Early childhood setting outdoor spaces
• Local parks with playground equipment
• Regional parks with picnic and play facilities
• Natural or wild spaces
• Adventure parks
• Beaches
• Community playgrounds
• Community facilities: e.g. Darling Harbour



Affordances:
One of the terms we use throughout this subject is  
affordance. Affordances suggest the ways in which the 
space can be used or the actions that can be carried out 
there. In the Malone and Tranter (2003) reading the 
authors cite Wohlwill and Heft’s (1987) notion of the 
child-nature relationship as having 3 characteristics. 
They include: 
• Sensory stimulation
• Response feedback and 
• Affordances.

Also in the Malone and Tranter 
(2003) Titman (1994) is cited as 
identifying  a list of four  
elements that children look for in 
school grounds:

 A place for doing,  which offered 
opportunities for physical activi-
ties, for ‘doing’ all kinds of things, 
a n d w h i c h  
re-organised their needs to extended themselves,  
develop new skills, to find challenges and take risks.

 A place for thinking, which provided intellectual  
stimulation, things which they could discover and 
study and learn about, by themselves and with friends, 
which allowed them to explore and discover and  
understand more about the world they live in.

 A place for feeling, which presented colour, beauty 
and interest, which engendered a sense of ownership 
and pride and belonging, in which they be small  
without feeling vulnerable, where they could care for 
the place and people in it and feel cared for themselves.

 A place for being, which allowed them to ‘be’  
themselves, which recognised their individuality, their 
need to have a private persona in a public place, for  
privacy, for being alone with friends, for being quiet 
outside of the noisy classroom, for being a child.
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Note the different textures

Gallery 3: Affordances



What possibilities do you see for:

Doing

Thinking

Feeling

Being 

-in Gallery 3 and the following movie?

Thinking about outdoor pedagogies:

What might children learn (think of the hidden  
curriculum - Titman 1994) if the outdoor spaces in 
which they play contain the following:

• A natural landscape with trees, flowers and other that 
grow;

•  Animals, ponds and other livings things;

•  Natural colour, diversity and change;

• Surfaces which they can use which don’t hurt;

• Places and features to sit in, on under, lean against      
where they can find shelter and shade;

• A landscape that provides different levels and ‘nooks 
and crannies’ where they can make dens and find  
privacy;

• Structures, equipment and materials that can be 
changed, actually or in their 
imagination. (from Malone and Tranter 
2003)

Outdoor space are often seen as 
problematic when the starting 
point is limited in ready made affor-
dances. Warden (2005) talks about 
the need for being creative when 
planning outdoor environments.  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Click with Mouse for 
directions

The images in this slide show come from 3 EC Centres in 
New Zealand and one in Australia. Music by Childspace 
Band. Childspace Institute, New Zealand

Movie 2 Outdoor Spaces and Pedagogies



It is also worth reflecting 
on the elements that make 
an environment a ‘place’ 
that children can connect 
with in chapter 1 of this 
book. These principles ap-
ply equally in an outdoor 
setting. 

As Warden says:

• Any outdoor space has the potential for learning.

• An outdoor environment should be designed with  
children’s behaviour and interests in mind.

• Zones of learning can settle and focus children,  
although they should not be used in a way that  
prevents natural connections occurring.

• Outdoor learning environments can be created using 
a few basis elements. (Warden 2005. P. 25)

The images in gallery 2.2 have a variety of features that  
would assist children in connecting with their  
environment. Which of these images have the following 
characteristics:

• Opportunities for activity and for children to  
manipulate and reorganise the space?

• Opportunities for exploration and discovery?

• Opportunities for aesthetic appreciation and to  
experience a variety of textures and forms?

• Opportunities for quiet reflection, thinking and  
being?

•  A sense of security and belonging?
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The beginnings of a willow tunnel

Gallery 4: Images from Auchlone and Whistlebrae Nature Kin-
dergartens, Perthshire Scotland and Childspace Kindergartens 
Wellington, New Zealand

Click with Mouse for directions



CHAPTER 3

Understanding 
Place  

through  
Arts-based 
Pedagogies

Arts based pedagogies can be used to assist  
children to explore, interpret and understand 
their local and regional environments and the 
p l a n t s , a n i m a l s , i n s e c t s a n d w e a t h e r  
phenomenon within them. 

Learning through the arts provides opportuni-
ties for learning using all the faculties, for lateral 
thinking, for problem solving and for multiple 
modes of expression (Wright 2012). 



There are a number of ways in which the 
arts can be used to assist children to under-
stand their environments and to develop a 
connection to ‘place’. When we consider the 
involvement of the senses and the cognitive 
and affective qualities that are involved in 
participation in the art forms (think dance 
or drama), it is easy to see how this may assist a child in  
recognising the colours, forms, movements, textures and 
smells of the natural world or, as it is often referred to now, as 
the other than human worlds, particularly after they have had 
an experience in nature. 

Referring to the natural world as the other than human world 
reflects the emerging theories about humans and other than 
humans and how they interact (Ruatio 2013, Taylor 2011). It 
goes to the heart of the idea of connection with place and 
helps us to look at how we interact with our environment and 
the effect it 
h a s o n u s . 
The arts can 
help us to un-
d e r s t a n d 
m a n y  
elements of 
our natural 
world and sup-
port this con-
nection. For 

example to move like a butterfly is very different to moving 
like a wombat. To paint a fire scene is in stark contrast with 
painting a scene from Antarctica.   

Wilson (Cited in 
Ward 2013) high-
lights the emotional 
c o n n e c t i o n t h a t 
a r i s e s t h r o u g h  
fascination, awe and 
w o n d e r o f t e n  
experienced when  
e n g a g e d i n t h e  
natural world and in 
e x p r e s s i n g i t 
through the arts. Sto-
rytelling is a key ele-
ment in creative rep-
resentation of the 
natural world. It in-
volves the educator 
researching what is in their local environment and creatively 
rendering this information into a the key elements of story in-
cluding: Settings, characters, plot, action, challenges, interven-
tion and resolution. 

The other art forms are also important for both exploring and 
reflecting understandings of the natural world. Drama and 
movement can be very evocative and provide a good  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Educator telling a story about a silk moth fluttering its 
wings

Jake is the wind!



understanding of the dynamics of the subject and how it feels 
to move that way. 

Visual arts can assist children to develop an appreciation for 
form and colour and about proportion and relationality.

Colour and form can generate a sense of awe and wonder.  
Colour also assists in understanding temperature, concepts of 
opposite, complementaryness and adjacent relationships.  
Indeed understanding rainbows goes to the heart of the  
relationship between light and water.

Working with 2 and 3 dimensional sculpting materials can 
teach children much about form and proportion and texture, 

particularly when using natural materi-
als. Look at the images in Gallery 5 and 
consider what the children are learning 
about the other than human worlds and 
their relationship with it by engaging in 
these experiences. 
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A rainbow in crayon showing the secondary colours ap-
pearing where the primary colours overlap: 4 year old 
boy

Gallery 5: A variety of visual arts items reflecting  
the children’s local natural environments

Click with Mouse for 
directions

The children in this clip are experiencing different move-
ment dynamics: rhythms, tempos and actions.

Movie 3.  Elephants and Monkeys



Last but not least is music. Music is a phenomenon that we 
are all affected by and it is in origin, a reflection of the tempos, 
rhythms and sounds of the natural world. Music is a regular 

experience in our classrooms and is often used to evoke under-
standings of and connections with animals, environments and 
dynamic events. While music is one area where specific skills 
are required if you want professional recordings, all of us can 
engage in simple percussion and use simply tuned  
instruments. The inherent malleability  of music means we 
can all reflect our environments through sound with simple  
instruments. The children in the image on page 12 are singing 
songs they created about the elephants at Toronga Zoo. This 
was of particular interest as a baby elephant had been born 
the previous week and the story was in the media.

The following audio files are three songs (roughly recorded) 
that I developed during my PhD research about the animals in 
the environments in which the preschools were located.

Each song has its own tempo that is reminiscent of the animal 
on which it is based. There is also much information about the 
animal itself, its life cycle, habitat, food, social interaction and 
movement. The combination of this information with 
rhythms, beats and melodies often mean that the memory is 
more easily engaged and the children will remember the  
information about the subject. They will also know the  
characteristics of a number of animals, plants, insects and 
weather phenomenon through multiple faculties and senses   
including kinaesthetics, hearing, vision, social dynamics,  
affective interpretations, awe and wonder.

We have discussed a number of arts based pedagogies in this 
chapter. They all engage the children’s learning dispositions 

 Audio 3: Slip-
pery Sally Snake
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 Audio 2: Jingle 
Jolly Jellyfish

Children playing and singing for their friends

Audio 1: Skylark



and senses in various ways. They all add to what they know 
about what lives in their world, what lives near to them, how it 
lives in relation to them. This understanding of land through 
multiple arts modes is similar to what Somerville (2013) calls 
a post-modern emergence where country is understood 
through song, dance, story and mapping. These experiences 
provide children with a new sense of curiosity and wonder 
about the world they are part of and an enhanced sense of con-
nection and belonging to it. 
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